DOCUMENT RESUME 



ED 310 229 



CE 052 857 



AUTHOR 
TITLE 

PUB DATE 
NOTE 

PUB TYPE 

EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Aderinto, J. A. 

Educational Orientation of Nigerian Adult 

Learners. 

88 

16p. 

Reports - Research/Technical (143) 
MFOl/PCOl Plus Postage. 

* Adult Education; * Adult Students; Foreign Countries; 
*Goal Orientation; ^Learning Motivation; Participant 
Characteristics; Student Characteristics; * Student 
Educational Objectives 

*Nigeria; Spearman Rank Correlation Coefficient 



ABSTRACT 

A Study examined the educational orientation of 
Nigerian adult learners to test the assumptions that there would be 
no difference in their reasons for engaging in educational activities 
and that there would be no difference between male and female 
Nigerian adult learners as to their educational orientations. Six 
hundred male and female adults engaged in different educational 
activities in both basic and advanced education institutions were 
randomly selected from a population of 1,000 and were administered 
the "Reason for Educational Participation Scale Questionnaire" 
developed by Burges in 1971. Usable responses were received from 265 
males and 248 females. The Spearman Rank Order Correlation was used 
to analyze the data to identify statistical differences. The findings 
from the study suggest that Nigerian*"'adul1:-"learners-"engage--in^ — 
educational activities mainly for economic needs, self -development 
needs, social needs, and acquisition of credentials. Males and 
females had similar educational orientations. (Brief mention is made 
of the use of the data in program development. Sixteen references are 
listed.) (NLL) 
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EDUCATIONAL ORIEMTAHON OF NIGERIAN ADULT LEARMERS 



By 

3«Aft Aderlnto 

Abitract 

The study examined the education orientation of Higerian Adult 
learners* Six hundred raalc and fcrtiale adults engaged in different 
educational activities ivere selected from public and private 6ducat«» 
ional institutions as saaiples# Burges* ^Reasons for Educ?.tional 
Participation Scale Questionnaire" (REPSQ) was used for data collection* 
The Spc^arroan raiJc order correlation was employed for data analysis* 
The study revealed that lUgcrian adult learners engage in educational 
activities mainly for econoroin, social ^ self--devclopci)ent| and acquisit- 
ion of credentials* Male and female Niyertan adul'cs had siniilar educat- 
ional orientations as revealed by the study (rho = 0*867, p - •05)* 



EDUCATIONAL ORIENTATION OF NIGERIAN ADULT LEAHNER5 
Introduction 

Factors that motivate adults to participate In educational 
activities will continue to be a point of interest in adult education 
programminq. Cross (1981) asserts that "... the answer to the question of 
of why adults participate In learning activities will probably never be 
answered by any simple formular". 

One of the problems of early educational ignorance of the Nigerian 
adults was the inability of the providers to probe or conduct a period- 
ical survey of the interests and motives of the participants for 
engaging in learning activities. Observations show that programs were 
based on what the providers thought the participants ought to know. 
Knowles, (1980) warns that a progranKne that is entirely planned by the 
staff on the basis of what ine staff thinks people ought to be inter- 
ested in, without conducting periodical surveys of the needs and 
interests of the people the programme seeks to serve, will be rather 
pathetic. 

In any educational activities or programmes, needs assessment 
and motivation to learn are likened to twins that should not be 
separated from one another. They are indispensable to each other in 
education programming. Knowles, (1980) further gives credence that 
in order to achieve the highest level of individual motivation, it 
is imperative that the specific learning needs of the participants 
of a given learning activity be investigated. Smith, (1582) opines 
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that adult education is the most evolutionary area in education 
today. It is growing interras of student participation and in the 
number and types of providers. The (|ro\Yth accordiny to Smith (1982), 
is at increasing rate, a rate never anticipated by most of our 
researchers in the last decade. 

The educational orientation of Nigerian adults lias further been 
dented by the inability of the providers and policy makers to adequate- 
ly tackle the myriad problems militating against prodactive adult educa- 
tion programmes in raqeria. Omolewa (1981), attests that perhaps if the 
government was convinced about the place of literacy in development, it 
would have done more than pay lip services to the adult education programmes. 

Every participant in any educational activity have motives and goals 
t^t differ from other participants. Houle (1961), in his typology, bases 
adult learning orientation on three categories; that of learning for the 
sake of learning; that of goal oriented; and activity oriented. Motiva- 
tion and programme design for adult education sfiould be seen as indis- 
pensable tools for effectiveness of adult education programminy . The 
study of Nigerian adults' motivation to learn has long been overdue. 
Their educational orientation at this crucial period of structural 
economic adjustment and national development should not be underestima- 
ted. 

A review of the literature indicates that there has not been ar.y 
investigation or study done on the educational orientation of Nigerian 
adults. There has not been a thorough Investigation of participants' 
motivations and interests for engaging in educational activities. 
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Undry. (1971) declares that most adult educational personnel <lo not 
have a very systematic or thorough picture of participants* raoUvat- 
ions and interests for engaging in learning actlviUes. Even the 
administrators and other personnel in the prog?anin»es are unaware of 
the tree range and percentage of different motivations partly because 
of Inadequate record of study or they are too far removed from the 
participants* 

This study therefore seeks to examine and determine the extent 
of educational orientations of Nigerian adults through a case jstudy of 

t 
t 

sQiae selected Nigerian adult population, \ 

\ 

Assumption | 

U It was assurwjd that there would be no difference in the e^iucat- 

ional orienta Hons cf Higerian" adult- learners* - 
2, That both male and female Nigerian adult learners would h^ 

no difference in their educational orientations, | 

Svntheals of Literature 

Houle (1961), declares, that ^.he desire to learn like every ot^her 
human characteristics is not shared equally by everyone. Adults en^^ge 
in learning activities for a variety of reasons. A growing body of| i^e- 
search and study suggest that the trend of educational orientation o^^ 
adults will continue to grow faster than the growth rate of adult 
population (Cross, 1979). 
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The.^eason according to Cross (1979), is due to complex inter- 
weaving of factors. Factors that are both social and economic, and which 
Include demography of birth place and rate. Evidence shows that there 
are more adults in the population of any country today than ever before. 
This as may be suggested, could be responsible for the trend of educat- 
ional participation of adults in Nigeria. Aderinto (1983). shows that 
«any Ml^erlan adults are returning to schools or emjacjing themselves in 
educational activities for different reasons, among which o,ay be the 
requirement for new knowledge and skills, rising educational levels, and 
defNand for more sophisticated level of education. 

Douqlah. (1970) asserts that all people have some basic needs which 
they must satisfy, therefore, they tend to be attracted towards and feel 
more involved in activities which they see as having good chances of 
~ saWfyino f heir needsr Coolie -and-.Mewberry,. (1958j view orientation of 
adult m educational activities both in general and in an organized 
adult education as that of socio-economic factors and the desire for 

job advancement. 

Tough, (1971) in a study showed that a typical adult person 
would conduct or undertake about eight learning projects in one year. 
His study showed that 98% of the 66 interviewees participated in one 
kind of learning project or the other. The individual time spent on 
these learning projects averaged 816 hours and median of 687. Tough's 
study further showed that -any learning orientations are initiated for 
practical reasons, decision making, skills, sports, and home family. 
Adults participate in lear.Ung activities for upgrading job or occupa- 



/ 

tlon, personal and hooM^ responsibilities^ self«improvement and 
competencOt and for interest or leisure* 

hduJt educational I orientation may not be the same all over the 
world* ptudies have sh6wn that people participate )n educational 
aotlviCles for varloi^! reasons. Robinson (19^5), explored the range 

of adiilt interest ir? educational activities in England, and found that 

/I 1 - \ 

adults in England participated in learning activities for personal 

/' 

afld pratical need^ of cyeryday life. People, according to Robinson, do 

fi I 5 

^*iiot at some stage? decldjp that they would like to know more about econo- 

/ ' '/ i 

/' mics/ or psychology; they are concerned about how rauch it will cost 
them to redecora,te theii* howes or why their children behave in the way 
/ they do* , 

1^ i i 

/I ^ Oufnazedlen, (1967) conducted a survey in France on adults educa-* 

/ *\ tlon al intere|its« The finding revealed that adults in France put 

^ ' mo(re emphasis jon practical and technical application of knowledge* 

? / 

Adults in Fraijice were more concerned about skills for their vocations* 

I ' i 

The preferred {topics, according to Oumazedier, are connected to utili* 
taHan pre^occupations, answering a need for inforfnation about matter 
i \ af;fectlng daily life. 
! ^ Sheffield, (1962) indentifled five fiieaningful components of 
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I ejiucational orientation of adults and named thm as follows i 



li Learnincf orientation - those seeking knowledge fo?:^ its own 
sake« 

f 

!Z^\ Desire activity orientation • those taking part because of the 
I activity alone, and because in the circumstances of the learning , 
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self-developnent, religious and self-improvcfnent. 

Sample and itethodology 

In order to accomplish the purpose for wluch the study *a3 
Intended, 600 male and female adults engaged in different educat- 
lonal activities in both basic educational and advance educational 
institutions were randomly selected from a population of 1000. 

Tlie "Reason for Educational Participation Scale Questionnaire" 
(REP5Q) developed by Burges (1971) was used for the study. The 
-Reason for Educational Participation Questionnaire" provided the 
wajor sources of Information with regard to the purpose of tl^e study, 
which was to examine and identify the educational orientation of Nigerian 
adults. Two kind of reliability tests were used to determine the con- 
tent validity and reliability of the instruraent by the author, and 
f oi^d appripTiate for this study: (1) the coefficient of stability 
which averaqed .665 for the entire group, and (2) the coefficient of 
equivalence which was .885 for the entire Instrun^ent. The author's 
validation of the instrument marie it readily acceptable for use in 
this study. 

The questionnaires were administered personally by the researcher 
to 600 (male and female) adult learners in selected institutions of 
learning in Nigeria to facilitate a fair percentage of returns. A 
total of 513 questionnaires (85.5%) were completed and returned and 
considered usable for the study (see Table I). 
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Analysis of Data 

Since this study is descriptive in nature, a statistical test 
which is descriptive was employed for the analysis of data. The 
spearman Tank Order Correlation was used to this effect, and for determln- 
ing the relationship that existed between the participants' responses 
to the "Reason for Educational Participation Scale". The mean for 
each item on the Scale was calculated, ranked, and co,«pared for the 
selected independent variables. A level of significance of ,05 was set 
fot the rejections of the null hypotheses. Ten factors that md the 
highest ^ans on "Reason for Educational Particip^ttion Scale" were 
viewed as being important in determining the educational orientation of 
adult learners in Nigeria. 



Population. Sarnp le /afrd The"P ^"^">^^-^r °^ Responses 



Respondents 


Population 


Sample 


Usable 
Responses ^ 


% of lisabie 
Responses 


Male 


300 


300 


265 


86.3 


Fentale _ 


500 


300 




■82.6 


Total 


1000 


600 


513 


85.5 
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Findings 

Tabic II presents the Spearman Rank Order Correlations between 
responses given by respondents to the reasons for educational partici. 
nation statements as ranked by n«le and female adult learners. Only 



11 



10 out .f the ^^ lt«ns with highest »ea» r.nk.ord.«d were used 
for the purpose of analysis. 

As data m table U indicated, there was consideraWe agree- 
»„t in «« edueatlo^l erle.tation bat».e« .nale and fe.«le adult 
lear«rs In their responses te the reasons ^or engaging in edueat- 
lonal aetlviUes and on those factors considered to be i.,.ortant 
and the -est i^rtant factors thai influe,«ed or determined adult 
learners, participation in educational activities. -As data rcealed. 
both ^le and fe.«le adult lear,«rs in Nigeria agreed on the reason, 
for educational participation state^nts 7. 68. 2*. 30. and 35 as 
faetors considered «.st important in their educational orientations. 
These factors attracted equal ranking fro,, the respondents. Other 
factors, for exa^^le. lu™s nu»ber 2*. H. 39. «. and 3. »re 
ran^d differently by the respo«le„ts. but also attracted hlgner 

^u.. f^n f;irhors with the highest 
rajans. thus ,»aklng them to U a™ong the ten lactors 

m,ans m the orientation of adult learners. 

As earlier stated In this stu,ly.U »as ass«d by the research- 
or that t,»,re .ould be no difference in the respo,.os given by the 
respondents as regard their eduoatloral orientations. :„i. .os.^tlen 
was tested by c™,>utlng the Bpear^n Rank Orc^r Correlation Cceffx- 
clent to determine the degree of relationship, and the significance 
Of relationship between t.« sex. The rho val.. (.M7) obtained at 
.05 level of slgnlflca^e sho«d that there .ere statistically 
significant positive order correlation coefficient het«ee »lc and 
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Table II 

Educational Or>»»^*^«»" »^ ^^ult Learners 



Statements 



Hale 

a* 

X 



SEX 



Female 



,<To seek relief from econonUc 
' pt^s^ures of life 
gsf '" . To earn a deqree certif loatc, or 
.v-j... dlplana 

To fulfill a personal motivation 
to get ahead 

To keen up-to-date with ne\x tccit- 
nology in my occupation 
To becoriKi a better Inforraeci 
person 

.To maintain or improve my 
social position 
To upgr<sde t.\y personal compe- 
tency 

To n^ewt the educational rcquirc- 
r«nts of our era 
k5 To keep up v.ith others 
3 To gain insight Into myself 
as 3 person 



Ieric 





I 


+•+.'+3 


I 




? 




c 


+'+.30 


3 


+-{-.?3 






it- 


VI-.03 




+fuCO 


5 


+3.63 




+3.r.3 




+3. 82 






7 


+3.3^^ 


5 




8 


+ 3,77 


7 


+3.72 ' 


9 


+3.7< 


8 


+3.53 


10 


+3.<)2 


10 



10 



Differences 
"detween Ranks 



0 
0 
0 
0 

0 

2 

1 
1 



Sui'i of d- = 22 
rho 
P 



s ,05 fc: »» » 10 
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0 

16-5 

0 
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female adult learners in Nigeria* The assumption nunber Z, that 
both male and female Nigerian adult learners would have no differ- 
ence in their educational orientations was therefore retained 
(rho s .867, p « •05). With this findings, the assumption nuinber 1, 
which also stated that there Hould be no dit ference in the educat- 
ional orientations of Nigerian adul*. learners was retained. As 
Table II revealed, there are si»iilarities in the rankings of the 
iter* considered most important to the educational orientation of 
the respondents. 

Conolusipn and Iwpllcations 

The findings from the study suggest a positive relationship in 
the educational orientation of Nigerian adult learners. Female 
adult learners engaged in educational activities for similar reasons 
as those of males. Mostly, adult learners in Nigeria engage in educa- 
tional activities for both economic and non-economic reasons. Four 
categories emerged as basic educational orientation of Nigerian adult 
learners in the study. These were: (1) Economic needsi (2) Self- 
development; (3) Social needs; and (^) Acquisition of credentials. 

The typology of educational orientation of adult learners in 
Nigeria as revealed in this study is an indicative of the need for 
educational administrators, teachers, curriculum planners, education 
counselors, private and public education proprietors to recognize 
that adult learners in Nigeria percieved education as an aid to a 
better future, economic and self -improvements. These educational 

»tlons as presented in this study should be used in the allo- 
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caUon of resources, programroe planning, ami decision making 
process concerning adult education in Nigeria. 
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